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FOREWORD

State, Territory and Commonwealth Ministers agreed at the June 1997 MCEETYA
that in the context of a national effort to raise literacy standards and outcomes, & tas!
should be established to develop a national policy framework for English as a Second -
Language (ESL) in education and training, including ESL programs for Aboriginal and Torres
Strait Islander students.

English is the national language of Australia. For learners whose first language is not
English, access to quality English as a Second Language programs is a critical precondition for
accessing the curriculum and is fundamental to achieving the goal of full and equitable
participation in Australian society.

ESL provision is the educational strategy which makes it possible for these students to
achieve optimal educational outcomes. ESL education will reach its full potential in
contributing to the development of Australia as a socially just, democratic and economically
successful nation, with continuing recognition and support from all governments and within
a clearly defined framework of roles and responsibilities.

Commonwealth, State and Territory Ministers have committed to improving the quality of
schooling nationally. There is an agreed basis for continued collaborative action between the
Commonwealth and State and Territory Governments in ESL education. ESL is well
positioned to contribute to the national schooling agenda. It is a critical component of
investment in Australian society for the 21st century.

Changes in the educational and broader social context will have direct implications for the
resourcing, planning and implementation of ESL programs across Australia.

It is in this context that this policy framework aims to provide a foundation for a

collaborative national approach to ESL education in the interests of ESL students and the
community as a whole.
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Chair
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PURPOSE, oCOPE, PRINGIPLES

Consistent with the intentions and goals of The Adelaide Declaration on National Goals for

' Schooling in the Twenty-First Century, this policy framework aims to provide a foundation for
collapa,tiyg action to improve the quality of ESL education in schooling nationally.

To achieve this aim, the policy framework has two goals:

déveleprrig»céﬁttﬁbﬁ'ﬁndérstandings about ESL
education in the context of the national English
Ilteracy effort ‘ '

The policy framework ouﬁmes shared understamdmgs about ESL students and ESL teaching
and learning necessary for: the | prowswn and development of high quality ESL programs in
schools. It describes the unigue position whu:h ESL education occupies in the context of
English literacy education for ali ieamers

setting common 6i:récti0t:s for improving English
language and literacy cuteqmes for ESL learners

The policy framework establishes tommbhdirect‘ibns for improving English language
outcomes for students Iearnmg English as their second or additional language, as part of the
national effort to raise the fiteracy standareis and outcomes of all students. It also provides
for an agreed basis for State, Temtory and Commonwealth investment in quality ESL
provision.

Scope

This policy frameWk:hés relevance for both sectors of schooling (government and non-

government) vwhere ESL support is provided in response to identified student need. It covers

all stages of schooling from the first year of school to Year 12, and encompasses students

entering the school system at any stage with diverse levels of English language competence.

The interface of schools with other education and training sectors, including links with early

childhood is included to recognise the growing interdependence of the sectors within the
 context of lifelong learning as a policy goal for all Australians.

_ The policy fgaméwoﬁk recognises that State and Territory education authorities have different
program and policy approaches to delivering ESL education in order to best meet the diverse
needs of ESL learners at a local level.
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= The: fsélibwing ,’pﬁhc‘i:pie_s underpin the implementation of the policy framework.

jEnuhsh as the national language

English is the national language of Australia. Proflcsency in |
an individual to participate fully in Australian soc:se‘cy

Shared responsihility

Achievement of optimal educational outcemes’:f"‘r ESL
responsibility of the Commonwealth and State

is a shared

Access to full participation

All ESL learners have the right to access and 1
schooling experiences at aII stages of schoo :

te in the broad range of
are entitled to

Equitable outcomes

Measures used to assess and rer‘( on the
of the pathway of second language learnin
English language and literacy outcomes of ES =
match those of other student groups .

s of ESL learners take account
th appropriate ESL support the
rs improve, and over time can

Culturally inclusive curriculum

Curriculum is developed which vaiues the perspe
cultures. It recognises the value of the stude
learning as a resource for new learnmg al
own right.

ctives of students’ diverse
rior linguistic, social and cultural
ransfer as well as an asset in its

Provision of high quality ESL programs

High quality ESL programs are targeted tor ed needs of ESL
learners and focus on achieving specified English langi age and hteracy outcomes.
They are characterised by explicit teaching of' the target language and by flexible

delivery and continuity of provision. They are informed by teacher understandmgs
about second language learning theory, the English 1anguage literacy and the
cultural demands of the curriculum, and the present capaoty ef their ESL students
to meet these demands. . .

Commitment to continuous improvement

Development of ESL program policy, planning and delivery at all levels is mformed o
by regular evaluation and research.




- ~Austrahas current Ul
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ral and linguistic diversity is demonstrated by the variety of Ianguages -
other than Enghsh spoken as a first language by students. ESL education is the nation’s
strategy for addressing th spécn‘fc English language learning needs of Australia’s culturally
and hngu:stlcat!y dwerse 100! poputatlon

é’cralia as specific purpose English language
and tater Aboriginal and Torres Strait Islander
d achieve at school. These programs are now part
of a broader commltment to addressng rdenttﬁed and significant barriers to educational
success such as low soc:o-econc ' us and low attendance and retention rates.

ESL programs'Wéré
programs, to ensur ,

as requiring additional Engf:sh ianguage assstance 1o participate effectively in their formal
schooling. ESL students are widely dispersed and reside in urban, rural and isolated
communities. They enter the vschooi system with language skills and cultural and cognitive
abilities bringing to the task ofv Eeamifng a range of !inguistic and cultural resources that

As the Indigenous peoples of Af:' e,Abongmal and Torres Strait Islander peoples hold
a unique place in Australian socmety er are many Aboriginal and Torres Strait Islander
languages and dialects and many Aborigmai and Torres Strait Islander people do not speak
English within their family and com ity grcups A large number of Aboriginal and Torres
Strait Islander students liv reas.

ition that specialised and culturally-appropriate
ter for the Enghsh learning needs of Aboriginal and Torres
‘an ﬂand remote area contexts

ESL programs respon: :
interventions are required to
Strait Islander students both

BSL for studants rom immigrant hackgrounds

“ESL students from rmm-lgrant backgrounds may come from overseas countries themselves or
be born in Australia to parents who have recently arrived from overseas or parents who are

~ themselves Australian born but speak a language other than English in the home—that is
they may be second and third generation Australians. It should be recognised that students
for whom English is a second language may require on going English language support for
a number of years, and even Australian born, or second generation students from language
backgrounds other than English, may need support, whilst not immediately identified as a
prime target group.




 decades significant changes have occurred in the source countries for
 has been a decline in the numbers coming from English-

reases in absolute numbers and the range of source countries .«
aking. Consequently schools provided for a greater number of v
erse communmes than previously. Immlgratlon mtake categones -

Australia in response to changing profiles in the immigration
first, second and third generatuon famnhes away from areas of

BSL student population

Of a total school population of 3, 143, 000 app:
== primary and secondary schooling come from‘_h :
home is a language other than English (1996 Al

udents in infant,

In the 1996 National Report on Schooling in Aust

English speakers. It also does not mclude stude e
whose basic need is access to the language and d ds of the curriculum.

01031

in Australian schools as
onwealth ESL assistance

These figures do not represent the total pép:;-s‘l tic
they do not include those ESL students who are
or ESL students who do not receive ESL support )
group who require, but are not in receipt of, ESL s ailable.

onwealth funded ESL
olic and Independent) for

The table on page 5 provides more detail on thed
students by State/Territory by educational sector
the years 1991 and 1996.




Distribution of BSL Students Eligible for Commonwealth EﬁL‘ﬁEnél:él Summr_t
~for 139t and 1936 by State/Territory and by Educacion Sector

Source: National Report on Sch
/a - Statistics not available at the

and 1996

| - Government Catholic Independent | _ : State Total -
L State - 1991 1996| 1991 1996| 1991 li_995‘ ;
NSW::'Ti ; | 50,334 1,870| 2,779 97,7181129,067
VIC ,47'1 v 37,501 2,747 | 2,345| 75,708 | 82,023
QLD 309 993| 15,941| 11,524
SA 183 1,138 20,736 13,812
WA 563 7791 4,086| 11,544
TAS 9 30 516 440
NT 398 489 398| 3,400
ACT 0 38 1,176 4,723
Total Sector 140,51? ": ‘ 6,079 | 8,591|216,279 (256,533
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Each eligible student attracts a once-only payment wh _
responsible for the provision of the student’s initial course

In 1998, the Commonwealth committed $34, 580, 00
program. 1

der the ESL-NA

Literacy and Numeracy Program

The aim of the Literacy and Numeracy Progr: e xqfhisition by all students of
appropriate literacy and numeracy skills. F g"is t&rgétéd :at students who are
educationally disadvantaged in terms of thelr-ilteracy and numeracy outcomes. This may be
due to a range of factors including a language backgro 'o er than English. ESL Students
are a target group within this program. .

In 1998, $165, 238,000 was made avallabie téeduca’a 'drmes through the Literacy
and Numeracy Program. The funds are aIIocated:to Stéte and Territory education authorities
according to a combination of two mechanisms one w ich applles the former

ESL- General Support mechanism. ' .

English as a Second Language - Indluenuus Lanunaue Sneakmu Stmlams

The English as a Second Language - Indlgenous i.anguage Speakmg Students (ESL-ILSS)
program facilitates the entry of Indigenous students to' ( '
English language tuition to each eligible student i
Aboriginal and Torres Strait Islander students who are comrr

English for the first time, and who live in communities and h¢
Torres Strait Islander languages are heard and spoken and:
participate in the classroom in English. -

re »aSséSsed as unable to
Each eligible student attracts a once-only payment WhICh is paxd to the edu tion authomy ;
responsible for the provision of the student’s initial course of mtenssve E ' k mstruct;o& .

In 1998, $7 300 000 was provided to education authorities under the ESL [LSS pregram
The ESL-ILSS program is currently funded until the end of 1999.




~ assistance as well as on the nature and location of ESL provision. These.
. _ cansequences on cese.urcing, planning and implementation of ESL programs.

Planning for the provision of ESL

| vChanges in Commonwealth migration policy, State and Territory educat al pfoli.‘cy an
_ settlement demographics all have an influence on the number and type of students reqg

Austra{ta s response to often unpredictable global events, such as refugee and humanitar
. ’emergencaes has a bearing on (tS immigration program and as a consequence the enrolment
~of newly arrived students requiring ESL assistance in schools.
As a result of mter-gevernmental agreements and increasing globalisation of the Australian
economy there is also a considerable i increase in the numbers of students seeking ESL
support who hoid temporary res#éency status. Some of these learners are highly mobile and
here for highly varrable pemds ef : f{}’der a variety of international agreements and
treaties. '

ESL ln[erl’ac&anruss Education and Training Sectors

The senior years of schooling""éé cha cterised ya-- steady increase in the non-English
speaking background students as =a;pfemon of the total school population. This trend is
supported by higher retention rates for & ;sh Speaking Background (NESB) youth
compared to English speakang.bac ground stu en._tszand changes in the labour market,
youth allowance and the Adult Mfi’grantrﬁdzmcatibm- Program.

At the same time there is also a mréake the numbers of adults requiring ESL support
within school re-entry and vocational tran _t!iop programs. These students may fall outside
the school funding categories and rec a1t arrival category and may not be registered as job-
seekers. - .

The increasing priority glven bf ovemm ts to vocational education and training means
that schools and ESL learners have portu ities to access a greater range of pathways from
school to further educatnon, trammg and empioyment A competency based vocational
education curriculum has been adcpted natrenaliy There are a range of new arrangements
for apprenticeships and trameeshxp; ,workpiace learning may now count towards the Year
12 credential and accredited traini 9, and the range of VET providers with whom schools
form partnerships has diversified. itis umwrkant that all these options and the standards
required to achieve recogmsed outcomes clearly specify the English language skills required
and provide appropriate support for ESL students at risk in the transition from school to work
for further education and trammg




The Ministers also adopted a sub goal:

| Natiunal Lileracy [iuals

k That every child should be numerate and be a’fble :( .
_ to read, write and spell at an appropriate level.

The development of literacy and numeracy ben
National Plan.

The literacy benchmarks articulate nationally agreed mi :acc,_:egtabléf standards for literacy at
a particular year level and allow for State and Terr ory ! fe' g to the Australian community of
aggregated student achievement data agalnst common standards ’to the Australian community.

The April 1999 Adelaide Declaration on Natienal Gls for Schoolmg in the Twenty-First
Century outlines the direction for the devefcpment of Commonwealth, State and Territory
educational priorities for improving Australian Schookng for the next century. Its outcomes
improvement framework challenges all education systems in their efforts to enable all students
to achieve satisfactory outcomes, in particular; th elating to lxteracy and numeracy.

The National Goals acknowledge that schooli : y deveiop the talents and
capacities of all students. This includes a commi ent that all students will attain “the skills
of numeracy and English literacy; such that, ever  student shouid be numerate, able to read,
write, spell and communicate at an appropnate levet" {Goai 2 2). The Goals acknowledge
that schooling should be socially just so that “the fea ning outcomes of educationally
disadvantaged students improve and, over tims mat" 'hos:efdf other students” (Goal 3.2).

iteracy olitcomes as a means
_,,Of éd icational outcomes.

The National Goals for Schooling place partlcui
of determining the effectiveness of schooling and- '

English as a Second Language (ESL) learners are a sng, flcant target gro g
within national commitments seeking improvements in the educatxonai outco
students. ESL education aims to ensure that ESL students attaln hteracyand numeracy skills
at an appropriate level and that the learning outcomes of ESL students mprove and over

time, match those of other students. ' ' -

In summary, the Commonwealth, States and Territories have been providing ESL programs over
many decades to meet the English language learning needs of the full range of ESL students
throughout Australia. In this context, given the national commitment to achieving outcomes in
numeracy and literacy, and the critical contribution which ESL education must make to the
national effort in achieving these outcomes, establishing an ESL policy framework is timely.

The next section of this document outlines the goals of the policy framework. These goals
underpin a framework for national collaboration and action to ensure ESL takes its proper
place in contributing to the national goals for schooling in Australia.




common
gs about ESL
the context of the

ESL education is an essentia::'ca
of the role of specific and targe
Australians, is fundamental to

e national literacy strategy. An understanding
achieving higher literacy levels for all
ational literacy effort.




language competence

ESL education also involves a cultural orientation to t
3 education and training in Australia. It assists stude
become acquainted with these expectations, in a
of themselves as bilingual or multilingual membe:
incorporates the skills and cultural orientation :

= ESL education involves:

e awhole schools approach to meeting th ,
mainstream teachers work together to m  nee: range of ESL learners

e access by new arrivals to intensive or targe

e provision of ongoing support followinglaﬁ i € ‘ ?ogram
¢ employment of specialist trained ESL tea
e provision of ESL specific materials and res

e application of second language learning t




Whu are ESL learners?

Overseas born students ,-,e
and longer term.

and content learning. Througho t
becoming bilingual or mul‘tllmg.

r ndmg of the first language. As a consequence the
age differs significantly from the process of
for ngissh speaking students.

in written Enghs

ESL learners approach the task of second language learning in different ways depending

_ upon their personal resources in language and literacy. Some students will be orally fluent
_ only in their first language, while others will be proficient in all aspects of their first
language. In most cases this first language proficiency will correspond with the age and

 stage of schooling of the learner. Some older ESL learners however may not be proficient in

 their first language due to background factors such as lack of educational opportunities in
their home countries or interrupted schooling.




In A strahan 5cheols S| . ccessful literacy learning requires the development of hngh Ievels of
lish in a variety of domains and formal learning contexts...

fer E' L students reqmres
ttc causes of any IItEI'acy

they need for success in school. Effective literacy mterve

5 teaching practices that address the underlying cultur: la

difficulties which ESL students may experience. Wi D

support, ESL learners are at risk of reaching a litéga»

g difficulty making further progress at school. .
]

ey will have

Research’? indicates that ESL learners usually:.’
appropriate support before developing sufficient ¢

_ to achieve optimal levels of
rks and stage learning to support their
ttc scaffoidmg so that the steps to

ESL learners require explicit teaching emplgéyihg ES
literacy in English. Whilst all teachers prov;isd_e framew

TINCRL

of previous
language literacy
e valuing and building on the ESL learners first Ia'ng- g éxperiénée

* highlighting the language and cultural foundations of Interacy teacv: mg and fearnmg
which are critical to the ESL target group’s success in llteracy . .

e focusing on the specific linguistic and cultural demands of thecumcuium . .

providing structured and appropriately targeted opportunities for ESL leamers to deveiep ‘
spoken and written English in the context of real learning tasks. »

ESL teaching is a necessary component of any comprehensive literacy strategy in Australia. .
By addressing ESL learner needs and facilitating their English language development, ESL
teaching makes a direct contribution to improved literacy levels of all students.

' Cummins J (1984) Bilingualism and Special Education: Issues in Assessment and Pedagogy
2 Collier V (1989) How long? A synthesis of research on academic achievement in the second language,
e TESOL Quarterly 23.3.509-530




Goal 2 - Setting common directions for
improving English language
and literacy outcomes for ESL
learners

erk outlines broad issues affecting the policy,
~ommonwealth, State and Territory education

The following section
planning and administratio!

English language and literacy outcomes for ESL learners, and informs the proposed
framework of action, whic ows

As part of the national commitment | prov educational outcomes for students,
or; d numeracy benchmarks will provide the means of
measuring the standards
towards the relevant nati

rimary and secondary schooling, their differing degrees
varying exposure to and experience of English, all
levels of literacy performance in English. These crucial

ic analysis in order to make fair and valid comparisons with
students from English speaking backgrounds and to make
p.propriate follow up language and literacy support.

students benefit from the national literacy effort, it is essential that strong
kages between ESL education and the National Goals of Schooling and




t approach is nee'ded to reporting in ESL. Such an approach requires a
; m o_:f work undertaken collaboratively by jurisdictions with a focus on prov-iding

Executive Officers (CESCEO)Ministers on the following

¢ The literacy performance of ESL learners from avallabie benchmark data' "
benchmark data provides a snapshot of student achaevemem at a particular point in time
in relation to standards of literacy and numeracy. These standards re{ate to achievements
of students whose first language is English and to their nu ber of years in school.
Adequate analysis of the benchmark data should be mfo med analysis of the
performance of ESL students within the cohorts being assessed ' d supported by
appropriate assessment procedures and reportmg protocol : would require an
agreed definition of students with an ESL need for th15 pu‘, 0se ¢ id the disaggregation of
ESL student cohort into subsets, in order fto provnde mea n information on their
literacy performance. * 4

Documentation by jurisdictions of their approaches to assessment and reporting
of progress in English competence of _ESL‘iearne:rsi such approaches would take into
account ESL students’ individual starting peints in English and background factors as
indicated above. This would allow reporting of prbgress"éf ESL learning within each
jurisdiction. As part of this exercise, jufESdlCttOflS could undertake as far as possible to
introduce comparable assessment measures -

The feasibility of introducing over 'time; nationally'comparable reporting on
progress in English competence of ESL students: such reportlng would take into
account those differences in English Ianguage deveiopment that are particular to ESL
learners. The equating exercise for assessment pmcedures for literacy and numeracy has
demonstrated how difficult it is to achieve nationally comparable reporting where the
assessment tools are different. In the ESL arena jurisdictions coutd examine, early, any
opportunities they could take, to introduce comparable assessment n
must be inclusive enabling all learners to demonstrate their
assessment and care not to overburden schools wouid be ;mp'o' t considerations. Valid
but efficient approaches such as sampling could be explored .

The capacity to collect, analyse and make use ef data on the Englssh ianguage
and literacy outcomes of ESL students: such data would include data from the
national benchmarking project on the literacy outcomes of ESL students as well as data
reporting on progress in English of ESL students. This data- would provide a valuable
resource to inform planning and implementation of national professional development
strategies and improve the quality and impact of ESL provision, nationally.




A national agenda for raising the llleracy nu cnmas
Students

_ . A natlonal approach is needed to ensure that the information provided by the neportmg of
' 'ESL outcomes is used to improve the effectiveness of ESL provision. ,

' Sﬂch an approzich :zequ:ires a coli‘aborative program of work focussing on those key factors
affecting the quality of ESL program delivery. This program of work would involve reporting
to CESCLEOlm" 'sters on the 'fo.tl'ow‘ g‘;.

. Determmatton of the total ESL cohort and Equitable Resource Allocation:
Resourcing of the ESL program 'eeds to be based on a clear understanding of time it
takes to develop kteracy in a seco guage, the nature and numbers of students
requiring ESL support, the dwersa- of their needs and their distribution between States
and Territories and systems and sectors. This understanding could be achieved through a
mapping exercise to-determ the diversified nature of learners and a program of work
to further develop a policy bas:s or ble resource allocation. Such a mapping
exercise would more accurately the extent of support necessary for the whole
range of ESL students including stude 0:

otherthan English who require intensive English
[ an_;Eém_giish speaking country

— are from a Ianguag'evba "g.ro
language support, but were bo

- are Australian born from
exposure to English pri
support

; age backgrounds other than English, with limited
enteri g school and are in need of intensive ESL

— hold temporary residence

Stus & Ed:a:ré not full fee paying overseas students.

A full picture of the ESL cohort verse needs of ESL learners within the cohort
would provide a basis to cons«der how @'ensure equitable resource allocation.

e Collaboration on Program Management and Curriculum Development:

A collaborative national approach to ESL program and curriculum development would
provide the opportunxty fora greater sharing of materials, resources and approaches to
program delivery. A sharing of information about program delivery could assist in
improving learning outcomes for_al.i ESL learners. States and Territories could particularly
benefit from a collaboration in developing approaches to address common curriculum
issues such as meeting the needs of more isolated ESL learners, and examining the ways
in which technology has been used to assist with learning. A collaborative national

~ approach to ESL program and curriculum development could yield efficiencies and
contribute to increased standards in program delivery.

ftis also recognised that the presence of significant numbers of ESL students in Australian

_ schools has implications for the effective implementation of national educational priorities
and curriculum initiatives such as literacy and numeracy, early childhood education and
vocational education and training. Effective implementation of such priorities and
initiatives requires that the English learning needs of ESL students are specifically
addressed from their inception.




ued teacher professxonal educational development in the area of ESL. Effective

requires that all teachers have adequate knowledge of language
g theory and skills in applying ESL strategies to assist the second language and :
g of ESL students in their classes. Cross-cultural tralmng is also an essermai .

3 ¢ Quality Standards, Evaluation and Research: Con
programs requires ongoing program evaluation and

!
Measuring the impact of teaching on the Englis
o students requires sustained qualitative and gt
L]

materials enhance the teaching and Iea
technologically innovative and updated

ESL teachers are considering how their work.
begmnlng to ||Ium|nate some of the lmphcatl ;

specific needs more effectlvely

The common directions identified above have |mphcat|ons fer co'
framework for such common action follows.




FRAMEWORY OR ACTION

v friéWork for action elaborates the common directions which arise out of Goal 2. ’
mmon directions fall broadly under two specific objectives with relevant strategnes
sed for each Tbe two objectlves are:

llhjeslivu-'T ﬂl‘

Common Directions

94 Déyelop a nationally agreed definition of ESL
students

1. Monitor literacy v
performance of ESL studen
using existing literacy
benchmark data ‘ _ Ensure there are mechanisms to accurately

identify all ESL learners on entry to school at

ny level

, ‘Déye'lop protocols and guidelines to support
:{»appropriate analysis, reporting and use of
 bench mark data on ESL students

"\Ci.dl'lect and report literacy outcomes of ESL
tudents from existing benchmark data

1 Map systems’ current approaches to report
on the English language literacy outcomes of
ESL students

2. Develop a process fa '
nationally comparable
reporting on the English
language and hteracy
progress of ESL students

© 2.2 Identify impediments to collection by systems
and schools of data on ESL student’s progress
in English language and literacy

2.3 Investigate systems’ ability to undertake
nationally comparable reporting on
improvements in English language literacy of
ESL students relative to their individual
starting points based on existing ESL
frameworks




g theliteracy outcomes of BSL. stuents

Strategy

Determine the total ESL
ohort and equitable ESL
resource allocation

3.1 Undertake a mapping exercise to determine
the nature and numbers of students requiring
ESL support as a basis for exammmg options
for the most eqwtable reseu e all '

4. Collaborate nationally on
program and curriculum
development

national curriculum and
ives, in particular, Vocational
ning and Early Childhood

5. Strengthen the ESL focus of
teacher education and
professional development

5.1 DeveIOp na ona! smnda rds fer the teaching of
English as a second ianguage by generalist and
specialist teachers in pri mary and secondary
schools for use by temary institutions in
developing thelr teacher training courses

6. Promote quality standards,
evaluation and research in
ESL education

6.1 Develop and trial quality standards
frameworks for use by State/Territory systems
and schools to incorporate in their
continuous improvement processes

6.2 Collaborate nationally to ensure improved
research and evaluation of ESL teaching,
learning and assessment

*Resolutions from the 7th MCEETYA meeting in 1997 allow for the Commonwealth, in consultation with
States and Territories, to implement these strategies.






